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1. About this policy 

Learning and teaching is the core business of our school. It is our aim to motivate all our 

students to have high aspirations, to want to do their personal best and to have the desire to 

be successful in and out of school. We are trying to prepare students to be successful in a 

rapidly changing world that has many challenges, some of which are yet unforeseen. We can 

only nurture flexible and creative learners if teachers and students work in partnership to 

create a stimulating and successful learning environment. Thus it is our aim to have students 

involved fully in the learning process by promoting an active culture of learning. This policy 

sets out the principles and expectations behind our learning environment and should be read 

in conjunction with the policies on assessment and behaviour for learning. 

2. Aiming for Excellence 

 

A commitment to excellence is at the heart of our ambition for learning and teaching at 

Aberdare Community School.  In order to achieve this, we have a relentless focus on 

improving the quality of learning and teaching through an investment in professional 

development, coaching and sharing good practice across the school and with external 

partners.  This commitment reflects the ambition set out by Central South Consortium Joint 

Education Service (CSCJES) and is in line with Welsh Government priorities.  Our key 

learning and teaching priorities are: 

A:  Placing Assessment for Learning (AfL) at the heart of the learning process and 

remembering that ‘working’ is not always ‘learning’ – our pupils must be active learners 

B:  Delivering consistency across the curriculum through the introduction of “The Aberdare 

Lesson” and “The Aberdare Classroom Ethos” 

C:  Ensuring all of our teachers are reflective practitioners who regularly evaluate and discuss 

learning and teaching across the curriculum in our Teacher Learning Communities (TLCs) 

D:  Providing outstanding CPD opportunities that ensure our teachers are true lifelong 

learners who have a clear vision of what constitutes excellence in learning and teaching 

E:  Implementing an effective coaching scheme which supports teachers in their own 

personal journeys to excellence 



 

 

F:  Regularly monitoring learning and teaching through Performance Management, 

Departmental Reviews and other less formal observations, thus creating an open door 

classroom culture 

G:  Each and every pupil has the right to access the very best learning we can offer and we 

must listen to learners by involving pupils in evaluative discussions around learning and 

teaching 

H:  Celebrating and sharing best practice 

3. Assessment for Learning (AfL) 

 

Dylan William, the co-author of “Inside the Black Box” sets out five key principles for 

embedding effective formative assessment in lessons.  These are: 

 

• Clarifying and sharing learning intentions that inform pupils as to where their learning is 

going 

• Engineering effective discussions, tasks and activities that elicit evidence of learning 

• Providing feedback that moves the learner forward 

• Activating pupils as learning resources for one another 

• Activating pupils as owners of their own learning 

 

At Aberdare Community School we expect all of our teachers to embrace these principles in 

their lessons so that our pupils know where they are going; and more importantly how to get 

there. 

 

All subject areas will use “The Big Picture for Learning” (See Appendix 1) to share the learning 

process effectively with pupils.  These documents must be evident in pupils’ exercise books 

and / or files and should outline clearly what learning should occur as part of a unit of work. 

 

Learning Ladders (See Appendix 2) are also an integral part of our learning and teaching.  

These documents must also be distributed to all learners so they can actively engage in the 

assessment process and see what issues they need to address in order to achieve their 

target levels and / or grades. 

 



 

 

A specific AfL strategy will be developed across the school through our termly learning and 

teaching foci.   

 

4. Consistency across the Curriculum 

 

We aim to minimalize in-school and in-department variation within learning and teaching by 

providing all teachers and pupils with our agreed “Aberdare Lesson” (See Appendix 3) and 

“Aberdare Classroom Ethos” (See Appendix 4).  These documents, in conjunction with this 

policy, give all teachers our expectations for what we require to happen in our classrooms 

and also sets out clearly our vision for excellence in learning and teaching. 

 

Effective planning 

If excellence is to be achieved it is not going to happen by chance.  Aberdare Community 

School teachers are expected to plan their lessons carefully.  Lesson planning must take into 

account the principles of AfL.  This consistency of approach will support students in their 

learning and will support colleagues in delivering consistently high quality lessons.  In order 

to help support teachers with this process we have developed a learning plan or lesson plan.  

It is a flexible document that can be used to plan a single lesson’s work or a short series of 

lessons.  Teachers are not expected to plan every single lesson using this form as this would 

create an unreasonable work burden.  However, all teachers are expected to be familiar with 

the learning plan, apply its principles to their lessons and use it for formally observed lessons. 

 

Schemes of Work 

In conjunction with the learning plan, departments are expected to have schemes of work in 

place to plan curriculum delivery and pupil progress.  Schemes of work should be there to 

support teachers deliver the curriculum and provide consistency of experience for students.  

Schemes of work are not however intended to stifle colleagues’ individuality and creativity. 

 

Developing Learning Objectives 

All lessons should be planned with clear learning objectives.  These objectives should focus 

on what is to be learned and should not be an identification of tasks to be completed by 

students.  Learning objectives should where possible highlight a skill that is being developed 

so students can make links between study skills being acquired in other subject areas.  

Learning objectives should make a clear distinction between skills being developed and the 



 

 

acquisition of subject knowledge. Although all lessons should have clear learning objectives; 

how and when these are to be shared with students is at the professional discretion of the 

teacher. Some discovery or mystery lessons for example may best be done with the learning 

objectives being shared at the end of the lesson as the learning is being reviewed.  Learning 

objectives may be written on the board, flashed up by a projector or be explicitly referred to 

orally.  We do not expect students to spend valuable learning time copying learning objectives 

into their book. 

 

Setting Success Criteria 

Setting success criteria is an essential part of the objective setting process.  Success criteria 

should inform students of what they need to do in order to meet the learning objectives.  Good 

success criteria are an essential part of the formative assessment process as they allow 

students and teachers to judge how well students have performed and highlight what they 

need to do to make progress using their Learning Ladder. 

 

The Role of Feedback 

In order to become independent learners, students need to be informed about their learning.  

The teacher plays a crucial role in this process.  By ensuring a student has a clear 

understanding of the learning objectives and the success criteria the teacher can then help 

guide the student through the next stage in their learning journey. This advice can take many 

forms, for example, general class feedback, a personal discussion or comments written on a 

piece of work. This list is not exhaustive.  Feedback should provide information about generic 

study skills, including literacy and numeracy, as well as the acquisition of subject knowledge. 

But most importantly feedback should provide guidance on how to make progress. The nature 

and role of feedback is further developed through the policy on assessment. 

 

Engineering Effective Discussions, Tasks and Activities that Elicit Evidence of 

Learning 

In order to learn effectively it is important that all students are actively engaged in tasks that 

stretch and challenge them. Some principles are outlined below; however, once again the list  

is not exhaustive and the application of strategies is at the professional discretion of the 

teacher. 

 



 

 

• Careful thought needs to be put into planning the role that talk has in lessons. Techniques 

such as no-hands questioning, employing wait time or asking for a student to summarise a 

discussion can lead to whole class engagement. 

• Careful thought needs to be put into planning the work that students will do. For example, 

carefully organised group work using the principles of co-operative learning can ensure that 

all students are engaged. 

• A key challenge for teachers is to ensure that classroom activities provide opportunities for 

students to exhibit their learning so that teachers and students can make informed decisions 

about the amount of progress being made. 

 

Activating Students as Owners of Their Own Learning 

It is our goal to nurture independent learners who have the skills to be successful in an 

increasingly globalised and changing world.  We are trying to educate and prepare students 

to do jobs that have not yet been imagined.  To achieve this we must train and equip students 

to be critical and reflective learners.  Through learning to learn students should be able to 

think about the learning process and how to learn successfully.  This can be done by 

engaging students in the learning progress, employing effective questioning techniques, 

sharing learning objectives and success criteria and by giving them opportunities to assess 

their own work.  This can be further developed by helping them extend these skills by 

engaging in peer assessment, giving each other advice and by having opportunities to teach 

each other. 

 

Aberdare Community School Expects… 

 

Students… 

1. To take responsibility for their own learning and strive to become independent, life-long 

learners 

2. To see their teacher as a ‘critical friend’ who is there to advise and guide them through 

their learning 

3. To learn to be resilient when things do not go as planned 

4. To contribute fully to activities and learning in lessons 

5. To approach their learning with enthusiasm and a positive attitude. 

6. To be organised and come to lessons, on time, with the correct equipment  



 

 

7. To behave in a way that allows themselves and others to learn. This includes listening 

when others are speaking and supporting others when they are developing ideas. 

8. To meet deadlines and hand work in on time. When this is not possible, they should 

communicate this to their teacher and be prepared to negotiate a deadline which is mutually 

acceptable 

10. To be polite and respectful of others 

 

Teachers… 

1. To have a strong understanding of the principles behind good learning and teaching and 

be able to put these into practice 

2. To have high expectations of their students and be dedicated to inspire and encourage 

those that they teach 

3. To listen to students’ ideas. They should involve students in their learning and discuss how 

to make progress 

4. To try to teach students something new each lesson 

5. To assess students’ work and provide feedback regularly 

6. To be helpful, approachable, supportive and understanding of their students’ needs.  All 

students should be treated with dignity and fairness. Teachers should be positive about their 

students and enthusiastic about their learning.  They should be warm, friendly and 

welcoming; having a good sense of humour is always useful too 

7. To be role models and model the behaviour that is expected from students.  For example, 

teachers should treat students with maturity and respect 

8. To be assertive and exercise good classroom control. They should be consistent in 

applying school policies 

9. To be knowledgeable and enthusiastic about their subject disciplines 

10. To be organised and prepared for their lessons 

11. To be on time to lessons 

 

5. Teacher Learning Communities (TLCs) 

 

TLCs are Professional Learning Communities based on the model designed by Dylan 

William, co-author of Inside the Black Box.  TLCs are a proven method of ensuring that all of 

our teachers are talking about learning and teaching on a regular basis, reflecting upon 

effective strategies and sharing good practice with colleagues from across the curriculum.  



 

 

Each TLC will have a facilitator and around 8-10 members of staff from a variety of subject 

areas.  In Aberdare Community School every teacher is a member of a TLC and works 

collaboratively on a specific learning and teaching focus each term.  TLCs meet once per half 

term and provide teaching staff with a safe environment to discuss both their classroom 

successes and challenges.  TLCs allow staff to coach each other and is one of our main 

vehicles for improve learning and teaching across the school. 

 

Each TLC is led by a facilitator who has been identified as an excellent classroom practitioner.  

The TLC facilitators, along with Michelle Pearce (Deputy Headteacher) and Matthew Jones 

(Assistant Headteacher), form a TLC steering group.  This group sets the agreed learning 

and teaching focus for the term, produces a Learning and Teaching Digest with specific 

training notes on the agreed focus and ensures that the TLC process is run smoothly. 

 

TLC members regularly observe each other using IRIS camera technology.  This allows TLC 

members to reflect on their own practice and give advice to colleagues on the agreed learning 

and teaching focus.  Every TLC member is expected to conduct at least one peer observation 

and be observed by a TLC colleague each term.  Using IRIS, these observations no longer 

need to be live and must be logged on the IRIS database. 

 

The school’s performance management process includes a target linked to effective 

participation in a TLC and thus improving learning and teaching across the school. 

 

6. Continuing Professional Development (CPD) 

 

Our school CPD programme contributes significantly to improvements in learning and 

teaching.  All CPD activities focus on how they will improve learning and teaching and 

ultimately pupil progress.  Teachers are required to outline how any proposed CPD activity 

will impact upon classroom practice when they complete a CPD Activity Request Form.   All 

CPD activities are linked to School and / or Departmental Improvement Plans and also fit into 

the national priorities of improving literacy and numeracy skills and reducing the impact of 

poverty on pupil achievement.  We ensure that additional CPD funding is available for those 

teachers who are receiving support via the coaching programme.  Further details on CPD are 

set out in the school’s CPD policy. 

 



 

 

7. Coaching and Mentoring 

In order to ensure high standards in learning and teaching across the school, we have 

established a high quality coaching programme which focuses on improving teachers’ 

classroom practice.   The coaching programme provides support for any teachers who need 

to further develop their teaching skills, whether this is in a specific area of pedagogy or in 

classroom management.  Mark Jeffries (pedagogy) and Jonathan Richards (behaviour for 

learning) act as coaches to the identified staff.  New or less successful middle leaders have 

the opportunity to work with more established / successful middle leaders in order to improve 

their leadership and management skills.   

 

Our coaching programme is regarded as positive support by colleagues that has no negative 

stigma attached.  Coaching must be seen as a partnership between professionals where a 

teacher’s performance and enjoyment of their job improves.  The TLCs will ensure that all 

teachers have an element of coaching in their professional development.  The school Review 

and Development and Performance Management processes enable senior staff to identify 

both outstanding practitioners who may act as mentors and those colleagues who need 

targeted support.  Mentors work with identified staff to develop specific strategies for 

improvement and produce an agreed action plan which may include peer observations, 

targeted CPD, team teaching, visits to other schools and learning from pupil voice.  Teaching 

staff who improve through coaching may well go on to become mentors for other staff who 

require support. 

 

8. Monitoring Learning and Teaching 

The quality of learning and teaching is monitored regularly and via a number of whole school 

strategies, with most staff being observed three times during an academic year.  Lesson 

observations can be conducted as part of the following: 

 

A:  Performance Management 

B The school self-evaluation framework  

C:  Departmental Reviews 

D:  External Reviews / ESTYN Inspections 

E:  TLC Peer Observations 

F:  The whole school coaching programme 

G:  NQT / EPD evaluation 



 

 

The quality of learning and teaching is also evaluated through the review of pupils’ work and 

pupil voice. 

 

Formal lesson observations are always agreed by the teacher and the observer in advance, 

however informal “drop-ins” happen daily and are form part of our school’s open door policy.  

Informal lesson “drop-ins” will never be graded or count towards performance management 

or review and development results.   

 

Formal lesson reviews will be graded using the current CSCJES lesson grading proforma 

(see Appendix 5) with written feedback given within 3 working days of the observation taking 

place using the agreed lesson observation proforma (see Appendix 6).   

 

In the event of a difference of opinion relating to the organisation or conduct of an observation, 

or to the judgment grading of the lesson observed, the Headteacher will be consulted.  If the 

situation cannot be resolved, the Headteacher will conduct a second observation and all 

records pertaining to the original observation, will be destroyed.  There may be a very small 

number of teachers who are subject to formal capability procedures. These teachers will 

undergo more frequent lesson observations. 

 

Please refer to the schools’ Performance Management Policy and the Departmental Review 

and Development Policy for further information on these elements of monitoring. 

 

9. Pupil Voice 

 

Our pupils are the experts with regard to identifying outstanding practice in our teachers.  We 

regularly consult with our pupils about the quality of learning and teaching in the school via 

the Student Council.  Feedback from our pupils forms an important part of the interview 

process when recruiting new staff.  Pupil voice also plays an important role in the 

departmental review process, where line managers will interview groups of learners.  It is vital 

that all teachers listen to learners when evaluating lessons or specific activities – we are 

never afraid to ask if the pupil enjoyed the lesson or what could have been improved in a 

specific learning activity. 

 

 



 

 

10. Celebrating and Sharing Best Practice 

 

We acknowledge the importance of learning from each other and colleagues from other 

schools.  Sharing good practice is at the heart of our learning and teaching strategy, 

particularly through the TLC structure and our mentoring and coaching programme.  One 

school INSET day per year, usually in the Summer Term, will be dedicated to sharing best 

practice across the school, showcasing the outstanding learning and teaching in our school. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Appendix 1 – Example Big Picture for Learning 

 

 

 
 

 

GCSE Core Chemistry Year 10 

 

 

Time of Year Duration Topics 

Term 1 

Autumn Term 

 

7/8 weeks The Fundamental Ideas in Chemistry 

 

Limestone & Building Materials 

Half Term Holiday 

Autumn Term 7/8 weeks Metals & their Uses 

 

Crude Oil & Fuels 

Christmas Holiday 

 

Term 2 

Spring Term 

 

7/8 weeks Crude Oil & Fuels(continued) 

 

Other Useful Substances from Crudes Oil 

Half Term Holiday 

 

Spring Term 

 

7/8 weeks Plant Oils  

 

Changes in the Earth & Atmosphere 

Easter Holiday 

 

Term 3 

Summer Term 

7/8 weeks Revision & Exam Preparation 

Half Term Holiday 

 

Summer Term 

7/8 weeks Revision & Exam Preparation 

Summer Holiday 

 



 

 

Appendix 2 – Example Learning Ladder 

 

 

 



 

 

Appendix 3 – The Aberdare Lesson 

 



 

 

Appendix 4 – The Aberdare Classroom Ethos 

 

 

 



 

 

Appendix 5 – CSCJES Lesson Grading 

 



 

 

 



 

 

Appendix 6 

 

Lesson Obs proforma 


